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Abstract 
This study was based on the understanding that learning is a unity consisting of knowledge, education, aspiration and process. 
The objective of the study was the development of a Music Teaching Course Attitude Scale (MCAS) in order to measure 
attitudes towards the Music Teaching courses given in Faculties of Education Division of Primary School Education Department 
of Classroom Teaching Education. The pretesting scale was applied on 170 students studying in Dokuz Eylül University Buca 
Faculty of Education Division of Primary School Education Department of Classroom Teaching. At the end of the analyses, the 
lowest and the highest factor coefficients were found as .384 and .848, respectively. Cronbach’s Alpha Reliability Coefficient of 
the 25 item MCAS was 0.96.   
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1. Introduction  
The definition of “well equipped person” started to change with the technological advancement in the recent 
years. While the term had been used for university graduates who spent efforts to do their jobs duly, now it is used 
for those who can decide independently and empathize, are open to learning and creative, have strong 
communicational and problem solving skills and for those who place importance on personal development. Caine 
and Caine (1991) stated that the employees of tomorrow would have to perform tasks that would not be able to be 
performed by robots, to handle tasks that would require advanced thinking skills, to decide, to tackle problems and 
to think effectively (Cit. AçÕkgöz, 2003). It is no doubt that high quality education is necessary to raise well 
equipped individuals. According to YÕldÕz (2002), “Education is the most effective process in shaping, directing, 
developing and giving competent edges to the individuals”.  
Arts, which beautify the lives of the individuals and open them the doors of different, colorful and blissful 
worlds, are also an important part of education. Arts education is important as it (a) satisfies the aesthetic needs of 
the individuals; (b) is a means through which individuals raise their self-confidence and creativity; and (c) is helpful 
in developing positive attitudes. As YÕldÕz stated (2002), “Arts education and the related activities purify the 
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individuals as they repel many complex and harmful emotions as well as internal conflicts. Then, the objective of 
the arts education is to raise happy and harmonious people.”  
In arts, in parallel to all other disciplines, qualified teacher means qualified education.  Because teachers are the 
foundation of effective education. Teachers are one of the most important links of the educational system in raising 
individuals. The obtainment of knowledge, the gaining of skills, the development of attitudes and values, the 
recognition of the ambient entities, the establishment of relations between facts and states for the sake of gaining 
education are all made possible through teachers (Akbulut, 2007).   
Music Education, among all disciplines within arts education, contributes to the making of generations 
comprising healthy, well balanced, successful, sensitive and unique individuals (Uçan, 1996). It is no doubt that 
classroom teachers have a significant share in this context. Classroom teachers, on one hand, have a role in 
introducing the school life to children, in having them enjoy the school life and in the character development of the 
children, on the other hand, they are crucial in the discovery of children’s talents, in giving appropriate guidance to 
them and in preparing them for a life in peace with arts.  
When looked under the light of this information it can be deduced that the Music Teaching courses taught in of 
Faculties of Education Division of Primary School Education Department of Classroom Teaching Education are 
highly important. Because, the classroom teacher candidates learn, in general sense, the knowledge of how to raise 
individuals with high emotional intelligence who are in peace with arts, and in particular sense, the basic musical 
knowledge as well as skills required for acquiring aesthetic sensitivity which they will transfer to their students. One 
of the factors that may be influential in the increase of classroom teacher candidates’ academic performances in 
these courses is their highly positive attitudes towards these courses. According to AçÕkgöz (1996), attitude, one of 
the subjects of Social Psychology, affects the effectiveness and satisfaction of individuals. Besides, it constitutes a 
part of social learning.  
The word “attitude”, which was started to be investigated scientifically in 19th century, means “ready for action” 
(Arkonaç, 2001; TavúancÕl, 2006). Giving the “attitude” definitions of Thurstone, Allport, Sanford and Katz will be 
elucidating as there is no consensus on the definition of this this term, like many other concepts in social sciences.      
According to Thurstone (1931), attitude is a positive or negative intensity ranking and grading towards a 
psychological object. According to Allport (1935), attitude is an emotional and mental preparation state formed as a 
result of experiences and it has a manipulative or dynamic influential power on the behaviors of individuals towards 
all objects and situations they have a relationship with. According to Sanford (1965), attitude is a preparation state 
for reacting in a positive or negative manner to the objects or symbols.  According to Katz (1967), attitude is a 
preliminary thinking manner dependent on one’s own value system through which an individual perceives a symbol, 
an object, an individual or the world as good or bad, or benevolent or malevolent (Cit. TavúancÕl, 2006).   
According to Ka÷ÕtçÕbaúÕ (1999), attitude is not only a behavioral tendency or an emotion but a combination of 
cognition, emotion and behavioral tendency.  
As can be understood from the definition above, attitudes have three elements: 
1. Cognitive element 
2. Emotional Element 
3. Behavioral Element 
 
1.1. Cognitive Element 
 
 Cognitive element is the “grouping of the knowledge”. Cognitive elements of attitudes are made of knowledge and 
beliefs related to attitude objects (TavúancÕl, 2006).  
 
1.2. Emotional Element 
 
This is the like-not like and love-not love aspect which is subjective and cannot be explained by facts. The formation 
of the emotional element is dependent on experiences (TavúancÕl, 2006).  
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1.3. Behavioral Element 
 
This is the behavioral tendency of individuals towards an attitude object in a certain group of stimulants. Behavioral 
elements can be detected by observing the speech or other movements.  
Within this context, it is appropriate to give an example related to the cognitive, emotional and psychomotor 
elements.  A student who learns from a higher grade student that music courses are boring then s/he will develop a 
negative attitude (cognitive element) towards the music courses, the attitude object; s/he will attend the classes 
involuntarily (emotional element); and s/he will not do her/his homework assigned in these courses (psychomotor 
element). As described above, attitudes have a significant role in education. In parallel with many other disciplines, 
in Music Education various attitude scales have been developed.  
Bilen (1995) conducted a research related to cooperative learning.  The objective of the study was to investigate 
the effects of cooperative learning on music education and motivational processes.  The study lasted 14 weeks. 
Three primary school 4th grader groups were studied.  Cooperative learning method was applied on one group, 
learning by musical notes method was applied on another group and learning by musical notes by ear method was 
applied on the other group.  According to the results of the tests employed after the experiments, cooperative 
learning method was more effective than the learning by musical notes and the learning by musical notes by ear 
methods in that it was able to better develop singing and musical hearing skills as well as the positive attitudes and 
motivation towards music.  
In another study conducted by Bilen, Uçal and Özevin (1993), in order to determine whether the application of 
Orff Schoolwerk would result significantly differently in the development of positive attitudes towards music 
courses 4 questions were asked to 93 students studying in Dokuz Eylül University Department of Preschool 
Teaching and 93 students studying in Department of Classroom Teaching in the same university to ascertain their 
musical life before university. Preliminary information of the groups was stated to be similar to each other. Both 
groups were given music lessons totaling 112 hours.  After the experimental stage, the 32 item Music Course 
Attitude Scale was applied on the subjects. The music course attitudes of 93 students studying in the Department of 
Preschool Teaching as well as the Classroom Teaching students were investigated by statistical analyses. Many 
significant differences favoring the Preschool Teaching students were revealed.  
In a study done by Uçal (2007), the effects of active learning on the academic success, attitude, perception of 
self-competence and attributions regarding music theory courses were investigated. The pretest-posttest control 
group study lasted 14 weeks. The course was taught to the experimental group by the conventional teaching method, 
whereas the control group was taught by the active learning method. As a result of the statistical calculations 
performed after the experimental stage it was found that the active learning method had given rise to positive 
meaningful differences on all dependent variable of the study.  
 
2. Method 
 
In this section; the research group, the data collection instruments, and the data and process analyses are 
discussed.     
 
2.1. The Research Group 
 
The research group of this study consisted of 170 students studying in Dokuz Eylül University Buca Faculty of 
Education Division of Primary School Education Department of Classroom Teaching and taking Music Teaching 
course.  
 
2.2. Data Collection Methods 
 
In this study Likert type attitude scale was used as a model. Many attitude scales have been developed in order to 
measure attitudes. Likert, Thurstone, and Guttman can be said to be among widely known attitude scales (Karasar, 
2004). Likert type scale is the most widely used scale among all attitude scales. The reason of this is that it is easier 
to develop Likert type scales than to develop other scales and that it has a higher usability (TavúancÕl, 2006). In 
Likert scales there are various expressions to be responded by the subjects. Individuals mark their degree of 
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agreement/disagreement with the given expression instead of marking the expressions they agree with. Likert type 
attitude scales are graded over generally five categories which are “totally agree”, “agree”, “neither agree nor 
disagree”, “disagree” and “totally disagree”. The Likert type attitude scale used in this study was prepared in four 
stages.  
During the determination of the item pool 38 students studying in Dokuz Eylül University Buca Faculty of 
Education Division of Primary School Education Department of Classroom Teaching wrote an essay on request with 
the subject matter of “Your Opinions on Music Teaching Course” so as to determine the scale items. Content 
analyses were performed on these essays. The opinions of the students were ascertained through studying their 
expressions that are indicative of their attitude towards the course. Thus, the dimensions of the attitudes were made 
clear and also it allowed for the students to express their feelings. Moreover, a 40 item scale was made by 
capitalizing on the previous attitude scales (Bilen, 1995; Uçal, 2007) and the related literature.  
Two music education experts, one education sciences expert and one psychologist analyzed the scale so as to 
provide us with expert views. As a result of these analyses the number of the scale items was reduced from 40 to 28. 
Before the pretesting period opinions of 20 students studying in Dokuz Eylül University Buca Faculty of Education 
Division of Primary School Education Department of Classroom Teaching were obtained. Some of the expressions 
were modified in accordance with the obtained opinions. They were made plainer and more understandable. In the 
material there are instructions stating the objective of the scale, the number of the items and how to do the marking. 
Besides, before the pretesting a final explanation was made by the researcher regarding the instructions.   
 
2.3. The Process 
 
The pretesting of the 28 item Music Teaching Course Attitude Scale was performed on 170 students studying in 
Dokuz Eylül University Buca Faculty of Education Division of Primary School Education Department of Classroom 
Teaching in accordance with the five times of the number of items included in the scale view.  
 
2.4. Analysis of the Data 
 
SPSS 11.0 software was used to analyze the obtained data.  Factor analysis was done in order to provide the 
structural validity of the testing scale and to make clear the dimensions of the scale. Factor analysis is a multivariate 
statistics which brings together a total of p variables and aims to find out new variables (factors, dimensions) that are 
less in number, unrelated with each other and conceptually meaningful. In other words, it is a statistical method 
which aggregates the variables all of which measure the same structure or quality and aims to explain the 
measurement with less number of factors (Büyüköztürk, 2005). Before conducting the factor analysis the sample 
was investigated as to whether it was appropriate for factor analysis. For this purpose, KMO (Kaiser-Meyer-Olkin) 
value was taken as a reference. Varimax rotation was applied on the data, and the approach which states that an item 
has to carry a factor coefficient of at least 0.3 to be included in only one factor and that an item has to carry a factor 
coefficient of at least 0.1 to be included in more than one factor was employed.  
3. Findings 
KMO value of the scale was found to be 0.937. The recommended KMO coefficient for a dataset to be eligible 
for factor analysis is 0.60 (Büyüköztürk, 2005)  According to this information the sample which the scale was 
applied on was eligible for factor analysis. Upon the results of the factor analysis performed on the data; 15th, 16th 
and the 17th items, whose factor coefficients were below 0.3, were removed from the scale. After these processes 
Cronbach’s Alpha Reliability coefficient of the scale was found to be 0.96. 25 item scale constituted 57% of the 
total variance. The recommended variance here is 41%. The total variance ratio is an indicative that the scale can be 
evaluated as a 2 factor scale (Büyüköztürk, 2005). The items determined to remain the scale and their respective 
factor coefficients were given below.  
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Table: 1 Factor Coefficients of the Music Teaching Course Attitude Scale 
 
Item No 1st Factor 2nd Factor 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
13 
14 
18 
19 
20 
21 
22 
23 
24 
12* 
25* 
26* 
27* 
28* 
.702 
.762 
.752 
.812 
.780 
.719 
.755 
.792 
.848 
.810 
.721 
.702 
.597 
.707 
.688 
.730 
.384 
.635 
.679 
.622 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
.637 
.606 
.725 
.778 
.809 
 
*These items are negative statements. They are graded by reading the scale in reverse.  
 
At the end of the factor analysis, the lowest and the highest factor coefficients were found as 0.384 and 0.848, 
respectively. Upon the results of the analysis the number of the items in the scale was reduced to 25 (App: 1). The 
Cronbach’s Alpha Reliability Coefficient of the scale was calculated to be 0.96. The names, definitions, sample 
items and reliability coefficients of the dimensions established upon the factor analysis are given in Table 2.  
 
Table: 2 Names, Definitions, Sample Items and Cronbach’s Alpha Reliability Coefficients of the Dimensions of the Pretesting Scale 
 
  
Dimensions 
 
Positive attitudes 
 
 
 
Negative attitudes  
 
 
Definition 
 
Positive beliefs towards 
the music teaching 
course 
 
Negative beliefs towards 
the music teaching 
course 
 
Sample Item 
 
Music teaching course is 
one of my favorite 
courses.  
 
I feel tense in music 
teaching lessons. 
 
Related Items 
 
1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 
11, 13, 14, 18, 19, 20, 21, 
22, 23, 24 
 
12, 25, 26, 27,  28 
 
 
Cronbach’s Alpha 
Reliability Coefficient 
0. 96 
 
 
 
0. 80 
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3. Discussion 
Because learning is a unity consisting of knowledge, education, aspiration and process it is important that 
attitudes are measured during the education process.  The education given in the schools in our country reduces the 
inborn curiosities towards “knowledge” and “discovery”.  One of the most important reasons of this is that the only 
focus is the “academic success”.  There are lots of factors affecting learning. Physical environment, beliefs, skills, 
values and attitudes are among those.  
The importance of attitudes becomes apparent when learning is considered as a process coming out as a result of 
student-teacher interaction. Students’ adopting positive attitudes towards the course increases their motivation on 
one hand, and turns learning into a pleasant, joyful and effective process, on the other.   
Upon the results of the factor analysis, 20 items of the scale were listed under the 1st factor and 5 items were 
listed under the 2nd factor. Items consisting of students’ positive attitudes towards the Music Teaching course 
constituted the 1st factor whereas the 2nd factor consisted of negative attitude items. In parallel with all other 
disciplines, in Music Education discipline students’ positive attitudes towards the course increase the effectiveness 
of the course while the negative attitudes decrease it.  
 The reasons of negative attitudes towards Music Teaching course may be the following: the way theoretic 
subjects were taught, the problems of students with playing instruments in this course, or the students’ failure in 
fully grasping the importance of this course and their lack of internalization. The monotonous teaching of the 
theoretic subjects in Music Teaching course might have resulted in students’ getting bored. The teaching styles that 
make use of students’ participation can be effective in breaking this monotony. Active learning methods used in our 
country and in many countries in the world may be of help to the music educators.  Many studies have been 
conducted on this issue in our country and in the rest of the world. In the study conducted by Uçal (2007), the effects 
of active learning on the academic success, attitude, self-competence perception and attributions related to music 
theory course were investigated and it was concluded that active learning caused positive meaningful changes on all 
dependent variables of the study. 
As mentioned above, one of the reasons of the negative attitudes may be the difficulties students went through in 
playing instruments. It can be useful to some extent in overcoming this problem that the students make their own 
decisions on this subject. Students with experience on a certain instrument can continue playing it. Those without 
experience on any instrument can play the flute, various percussion instruments or any other instrument created by 
them. Groups can be formed among students. By means of these groups the students can have the pleasure of 
making music as a group. 
Another reason of the negative attitudes can be that the students could not fully grasp the importance of the 
Music Teaching course and that they could not internalize this insight. This is a factor that considerably affects the 
attitudes. Classroom teacher candidates have to gain the insight that the role of a classroom teacher is crucial in 
raising a human being, discovering his/her abilities and correctly guiding him/her. Having the classroom teacher 
candidates grasp the importance of being in peace with arts in beautifying, changing and lightening one’s life may 
positively affect their attitudes in these course and increase the academic success accordingly.  
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Appendix  
1 Music Teaching Course Attitude Scale 
 
Dear student,  
This scale was made to determine your attitudes towards the Music Teaching course. There are 25 items in this scale.  After reading each item 
carefully, mark the best alternative on the right of the item to determine your agreement level with the item. Your name will not be included in 
this study. Therefore, you do not have to write down your name. Thank you for your participation.  
Please mark the best alternative for you with (X).     
                                                                                                       Ceren SaygÕ 
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1. Music Teaching course is not a boring course.       
2. Music Teaching course is one of the courses that I like.       
3. Music Teaching course is one of my favorite courses.       
4. I relax by means of the Music Teaching course.       
5. I discovered my talents by means of the Music Teaching course.        
6. I would very much like to participate in the Music Teaching course even though I have 
to wake up very early.   
     
7. I feel that I have learned a lot by means of the Music Teaching course.        
8. I like the Music Teaching course because in this course the students are active.        
9. Music Teaching course is a course during which I am happy.       
10. I have a high motivation for the Music Teaching course.        
11. I think that I will benefit from the Music Teaching course in the future.        
12. In the Music Teaching course we are asked to do things that we are not able to.        
13. My self-confidence has heightened in the Music Teaching course.        
14. Music Teaching course is a joyful/pleasant course.       
15. My interest and sympathy towards the music has increased by means of the Music 
Teaching course.  
     
16. . I look forward to attending in the Music Teaching course.       
17. I voluntarily do the assignments given in the Music Teaching course.        
18.  I want to learn how to teach music in the Music Teaching course.       
19.  I think that the Music Teaching course will be beneficial for me in the future.       
20.  Even though I come to the Music Teaching classes reluctantly I do not get bored 
because I feel active.    
     
21.  I feel sad when the Music Teaching class is over.       
22.  I shy away from asking questions to the teacher in the Music Teaching course.       
23.  I feel tense in the Music Teaching course.        
24.  I think that what is taught in the Music Teaching course is very difficult.        
25.  I do not grasp the subjects taught in the Music Teaching course.        
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
                                                             
